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BILINGUALLSM

Bilingualism as a term has been applied to individuals as well as to
groups and institutions. When used to describe individuals, the issues
raised by scholars have been primarily psycholinguistic and social
psychological in nature. Bilingualism at the group level has raised
sociolinquistic, educational, and political considerations. In popalar
usage and debate about the mrits of bilingualism, there is considerable
confusion caused by unclear specification over whether one is referring to
individuals or to social categories.

DEFINITTONS

A bilingual individual is someone who controls two or more languages.
Beyond this simple definition, there is considerable fuzziness arising from
the difficulty of defining what it means to control a language. Using a
loose criterion such as the ability to utter or camprehend same minimal
range of sentences, the majority of the world's population would be
considered bilingual. A strict criterion of native-like control waould
severely limit this mmber. The definiticnal problem is further complicated
by the fact that control of language can vary as a function of the damain of
language use, and that within any domain, skill in the lanquage can undergo
development or attrition. Although there is disagreement on criteria,
scholars agree on the existence of these variabilities.

Various typologies of bilingual individuals have been proposed. The
best known is Uriel Weinreich's distinction between compound and coordinate
bilingqualism, referring to the lexical organization of the two languages
with respect to the concepts they represent. This is determined by the
extent to which the larguages are segregated in contexts of acquisition and
usage. A campound bilingual organization integrates both languages urder
the same concept, whereas coordinate organization maintains separate
concepts. Other distinctions refer to the age at which bilingualism is
attained. Similtanecus vs. sequential bilingualism distinguishes whether
the two languages are learned at the same time or whether the second
lanquage is acquired after the primary language has been established
(starting at about age 3). Early vs. late bilingualism has been also used
to refer to this distinction, but has also been used to distinguish between
sequential bilinguals who attained their second language at later ages.

Bilingualism at the group level is more camplex because it can refer to
a wide range of entities, including speech commnities, schools, and
goverrments. An important dimension here is the degree and nature of
functional separation granted the two languages within these groups.
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Charles Ferguson's notion of DIGIOSSIA has been usefully applied to describe
many settings of stable bilingualism. Many sociolin;uists believe that in
the absence of diglossia, bilingualism will result in language shift. An
important distinction that incorporates the notion of majority amd minority
lanquages is that between additive and subtractive bilingualism, a notion
that has also been referred to as elite vs. folk bilingualism. In additive
bilinqualism, such as in the case of Anglophones in Canada learning French,
the majority group learns the minority language without fear of loss of the
native language. Subtractive bilingualism appropriately describes the
situation of languagemunntygra.lpsmthetmltedstataﬁ where the secord

language replaces the native language.
DEVELOPMENTAL PROCESSES

The development of simltanecus bilingualism has been described in a
mmber of case studies, most prominently a study by Werner Ieopold of his
daughter raised in German and English. Functional separation of the two
linguistic systems appears early in development, although not without scme
crossover between languages. Same dbservers report delays in vocabulary
development at the early stages but with few long-term effects, although
neither observation has been substantiated against normative data. For
optimal development, a one-parent one-language method is cammonly prescribed
in which each parent uses one lamguage consistently, but problems with
practical feasibility are also acknowledged in this method. Long-temrm
studies suggest no harmful effects of bilinqualism on overall linguistic or
cognitive development, and possibly beneficial effects.

Sequential bilingualism has been studied most intensively from the
perspectives of phonological, morphological and syntactic development. The
driving cquestion has been the extent to which the native language (L1)
characteristics predict outcames in second language (I2) acquisition, a
movement that has been associated with contrastive analysis. Phonological
development can be described (though by no means wholly} in terms of 11
influences, particularly among adults. Morphological and syntactic aspects
of 12 acquisition evidence far less effects of 11, particularly with respect
to the types of errors in production. Second language acquisition is thus
governed primarily by the properties of the target language, although L1
continues to provide a source of hypotheses to the learner about I12.
Statements about discourse factors are limited due to the thecretical status
of contrastive studies in this area. ‘The thecretical approaches to L2
acquisition have tended to mimic the trends in 11 acquisition research, with
recent interests sprouting in universal grammar and learnability theory.

CONSTRATNTS ON DEVELOPMENT

Unlike I1 acquisition, 12 acquisition is characterized by differential
success, with often imperfect approximations to the target language.
Selinker has introduced the term FOSSILIZATION that has been widely accepted
referrirng to the arrest along the developmental contimmm. A variety of
factors supposedly modulate the occwrrence of fossilization, ranging from
biological to situational variables. Many theorists have used age of the
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learmer as a global variable, and generally have assumed this to be
equivalent to biological maturation. The picture is considerably more
carplex, because cognitive, social, and emotional factors also covary with
age, not all of which have wholly bmloglcal bases.,

Studies have tested the truth of folk cbeervations that with respect to
I2 acquisition, "the younger the better". Such abservations are supported
to a limited extent, particularly with respect to prommnciation, by studies
of 12 leame:rswa.thacterﬂed (more than five years) opportunity to learn the
12. However, the exact shape of the declining function with age is unclear.
Forexanple,mdomt]umwhetherltls linear, nonlinear, or
discontimous. Rlbertylsfrequentlyclaxmedtobeanmportantbreakjm
point, particularly by supporters of a critical period for L2 acquisition,
but evidence on this point is sparse. An advantage for older learners has
also been found with respect to the rate of acquisition when exposure levels
are limited.

Research that looks at individual differences in second language
acquisition within specified age groups has twrnmed up a mmber of
interesting factors. In addition to the varJ,able of language aptlt:ude
(which has been often equated with verbal J.rrtelllgerne) , Wallace Lambert and
his colleagues have shown the importance of motivational variables, such as
positive attitudes towards speakers of the target langquage or instrumental
goals to be attained through its acquisition. Wwhile language aptitude
accounts for performance on primarily academic assessments of second
lanquage acquisition, motivational variables a:mmt for performance on
listening ocamprehension and more ccmmmlcntlve.ly driven tasks. Other
researchers have pointed to personality va.rlables such as field-
indeperdence, extraversion, amd other learnmg styles as pos:Ltlvely
contrilating to 12 acquisition. Ancther mportant consideration is the
cultural orientation of the learmer, particularly in classroam situations.
This caomplex area suggests that there are probably important interaction
effects between predispositions of learners ard the nature of the learning
situation.

CONSEQUENCES OF BTT.INGUAT.TSM

Early work conducted in the psychological tradition of mental
measurenment gave rise to the alarming conclusion that bilingualism could
have harmful effects on mental and social development. This substantial
literature is notable for its flaws in subject selection and failure to
control background variables in comparisons. When background factors are
controlled, a large mmber of studies have shcwn a positive correlation
between bilingualism and performance on a wide vaJrlety of tests of cognitive
flex1b111ty Several studies have suggested that the direction of causality
is camplex, but support the argument that bllmguallsm fosters cogmtlve
skills, particularly in additive bilinqual contexts. The studies in any
event suggest no negative effects associated with bilingualism.
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The issue of whether campound ard coordinate bilinguals show different
information processing patterms has generated a sizeable but inconclusive
literature. Others have avoided the problem of individual differences, and
have instead focused energy on the organization of the mental lexicon in the
two languages. Studies support the view that the two lexicons of most
bilinguals are interdependent, and thus in memory experiments, they behave
as though word equivalents in the two languages are repetitions in the same
language. However, same experimental protocols contirme to yield data for
memory of the particular language of presentatiocn, suggesting that under
certain contexts, the form of the presentation is retained in memory.

Studies of the neurofunctional bases of language organization in
bilincuals are intriquing, particularly those that suggest that the two
languages might be localized differently. There is also preliminary
evidence for considerable right hemisphere involvement in the early stages
of second language acquisition.

SOCTAL PROCESSES

Conversations among bilinguals typically irnwvolve code-switching. A
useful distinction can be drawn between situational and conversational code-
switching. Situational switching refers to differential use of the
languages deperding on the situation, whereas conversational switching is
the switching of languages within conversational episodes, often
intrasententially. Bilingquals use code-switching for various expressive
functions, including emphasis and marking group identity.  Researchers
emphasize that code-switching is not the result of inadequate camwpetence in
the two lamguages or confusion between them. Rather, they are situation-
bourd

Ian;uageasagrunporethnicidentitymarkerisseenasinportantin
marking in—group and out-group membership. Elaborate social psychological
models have been developed, taking sociological factors such as the
danuuam:emlatmnsbetweenthem—gmlparﬂaxt—grmlplntoacomnt that
predict convergence or dlvergence of linguistic markers in cases of
mtergruzp contact. Empirical support for such models is still sketchy but

promising.
BILINGUAT TSM AND FDUCATTON

Issues swrrounding bilingual education programs for language majority
students need to be distinquished from those surrounding programs for

language minority students. In programs for majority students, the goal is
additive bilingualism, where the 12 is an enrichment, and there is no threat
to the status of the Ll. In minority language programs, the primary concern
is the development of the majority language, with secandary concern to
varying degrees on the maintenance of Ll.
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Considerable research investment has been made in evaluating immersion
education programs for majority students, particularly in Canada. In such
programs, the majority group students receive instruction exclusively in a
secord language from the early elementary grades, with later introduction of
lanquage arts in their native language. Immersion programs are superior to
traditional foreign language programs, and students mintain age-
appropriate levels of performance in their native language.

Bilingual education for minority students can be distingquished in terms
of their philosophy towards maintenance of the students' native language and
caldture. In same programs, the L1 is used only to the extent necessary
until students have sufficient control of 12, often within 2 to 5 years, to
receive instruction exclusively through the majority language. In other
programs that attempt maintenance, the goal is to enhance and maintain the
native language even after the majority language has been acquired,
Regardless of the program orientation, in many countries, such special
programs for immigrant and guestworker children serve as a focal point for
public attitwdes towards issues regarding immigration and demographic
charge.

POLITTCS AND DEMOGRAFHICS

The degree to which bilingualism becames a political issue is related
to the activism and critical mass of the minority language groups.
Bilingualism at the societal level is not the root cause of political
difficulties such as in Quebec or in Belgium, but the symbolic politics of
lamuage can be powerful, and often linquistic unity is equated with
political unity and naticnalism. In many parts of countries in Western
Europe as well as in North America, there has been a significant increase of
linguistic minorities in the schools, to the point where minorities are
about to became a majority. In the U.S., such demographic changes have been
accampanied by attempts to legislate language through a constitutional
declaration for an official language. Such movements attempt to restrict
ethnic language usage among minorities. Attempts to impose language
politically have not been very successful historically. Iamguage shift, for
example in the United States, is governed more by a choice among limguistic
minorities to gain access to econamic and political power held by speakers
of the majority lanquage.
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